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The enduring employability of 21st-century workers demands explicit and career-long 

attention. As a result, higher education finds itself tasked with enabling students to 

negotiate their career-long cognitive and social development as capable and informed 

individuals, professionals and social citizens. At a time of funding constraints, increasing 

casualisation of university staff and a diverse, time-poor student population, this is no 

mean task. Indeed, there is increasing acknowledgement that employability and career 

development initiatives have little impact unless they regularly engage the whole student 

population. Grounded in social cognitive theory, the study reported here seeks to 

understand students’ career-related development. The participants reported in this article 

are 6,004 undergraduate business students enrolled with one of 32 Australian 

universities. The students created personalised employABILITY profiles using an online 

tool. Drawing from the tool’s data, the article reports students’ text-based responses to 

the question of what they would change about the degree programmes in which they are 

enrolled. Students express concerns about the potential to establish a career as early as 

the first year of study. Despite being committed to completing their programmes, 

students do not appear to have sufficient strategies with which to position themselves for 

the graduate labour market. They do, however, request a range of changes to their 

programmes and to programme delivery. The findings suggest the value of adopting a 

research-informed, metacognitive approach to employability development to establish 

the relevance between the learning assigned to students and their future lives and work. 

Keywords: Graduate employability, higher education, social cognitive theory, 

metacognitive approach, career development, business 
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Context and background 

In 2019, over half the Australian population had a post-school qualification (Australian Bureau 

of Statistics, 2019) and 41% of 19 year-olds were engaged in higher education (Norton et al., 

2018) together with over 431,000 international students who chose to study in Australia 

(Department of Education and Training, 2018). The rapidity of labour market change together 

with the rise in student numbers is transforming the structure of, and demands made upon 

higher education business schools (Choi & Kang, 2019; Kovoor-Mishra, 2019). Australian 

business schools appear to be performing well in terms of graduate employment. In 2017, 

Australia’s Graduate Statistics report indicated that 76.5% of Business and Management 

graduates held full time employment at the time of the survey (Graduate Careers Australia, 

2018). A 2019 Quality Indicators for Learning and Teaching report (QILT, 2019) suggested that 

this had risen to 77.9% in 2018. There remain, however, critical concerns about the destinations 

of international students and the nature of graduates’ work; student and graduate attrition; and 

the ability of business graduates to negotiate the precarious labour market (Wilton, 2011).  

To meet the challenges of a turbulent, technological, globalised word with increasingly 

sophisticated consumers, the business sector needs more, and differently skilled (Finch et al., 

2013) graduates. Far from the career being dead, careers in many business disciplines feature 

higher rates of casualised and short-term contracted work and a concurrent fall in the number 

of full-time roles. As Bennett (2019, p. 35) argues, the demands of employability work extend 

across the career lifespan and “across multiple sectors of industry … the automation of routine 

tasks leaves workers to manage complex, skilled or non-routine low-skilled work for which 

dynamic and multi-level work design (individual, team and context – see Johns, 2006) is 

crucial. Jackson’s (2018) study of the employment outcomes for over 40,000 accounting and 

finance graduates in Australia, for example, revealed that only 55% of those graduates were in 

graduate level employment and that short-term, casual and part-time work was prevalent. An 

additional concern is that many fields of business feature weaker employment outcomes among 

female and non-Caucasian workers (see Adapa et al., 2016; Li et al., 2016). 

The reduction in barriers to information processing and transfer were predicted to change the 

skill requirements of accounting graduates two decades ago (Albrecht & Sack, 2000).  More 

recently, the International Accounting Standards Board (IAESB, 2017) stated the need for new 

and deeper capabilities in professional accountants as a result of the macro trends away from 

procedural tasks, 40% of which are expected to be automated or eliminated by 2020 (Axson, 

2015). The former CEO of the Institute of Management Accountants in the USA has repeatedly 

said that the future Chief Financial Officer will be more a ‘bean sprouter’ than a ‘bean counter’ 

(Thomson, 2009; 2015). However, this Institute also predicted that the accountancy 

professional will have a greater future influence, citing the US Bureau of Labour Statistics’ 

projected 13% growth in accountant and auditor employment between 2012 and 2022 

(Thomson, 2014). 

In short, if business graduates are to meet their potential, they need to have developed “the 

ability to find, create and sustain meaningful work and learning across the career lifespan and 

in multiple contexts” (Bennett, 2018, p. i). This highlights the need for a systematic and inter-

institutional approach to realising sustainable employability education in business higher 

education thinking and practice at all levels of education (Rubin & Dierdorff, 2011). We 

acknowledge that work placements, included in many business school curricula as an optional 
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or integral component, help students bridge the gap between life as a student and an employee 

and give insight into entry-level work. Although year-long placements are common in some 

countries, they are rare in Australia. They are also a developmental tool rather than a solution 

per se. As Billett asserts (2011, p. 139), placements are “the means by which individuals 

exercise their agency in construing and constructing the knowledge afforded them”. In the 

context of employability, students need to learn how to make meaning of these experiences in 

order to benefit from their engagement. 

The study 

Theoretical framework 

The study reported here was focus on students’ employABILITY thinking (Bennett, 2019), 

which is a strength-based, metacognitive approach to employability development. The 

approach is grounded in social cognitive theory and recognises that personal and professional 

identity formation underpins students’ ability to relate to engage with their studies and to 

successfully negotiate their future work and career (Alt, 2015). The research question 

recognised that students’ views on their employability development is too infrequently taken 

into account (Tymon, 2013). 

Instruments 

Students self-assessed their abilities in a range of employability domains using an online tool, 

which was embedded in an online learning space developed for the purpose. The tool engaged 

students in Bennett’s (2018) employABILITY measure which incorporates six broad facets of 

employability assessed using Likert-style scales: 

• Self-management and decision-making relative to self and career (Lent et al., 2017);

• Self-esteem (Rosenberg, 1965), self- and academic self-efficacy (Bandura, 1993; Byrne

et al., 2014);

• Identity construction relating to academic and future work (Mancini et al., 2015);

• Person-centred self and employability; citizen-self (Coetzee, 2014);

• Emotional intelligence (Brackett et al., 2006); and

• Learner and graduate attributes (Coetzee, 2014; Smith, Ferns, & Russell, 2014).

Students were also presented with six optional open questions relating to their work and study 

backgrounds, career intentions, choice of major, and their feedback about their current courses 

(programmes). The question explored in this article is: “If you were designing your degree 

programme, what would you change or add?” A link to the online tool is included at the end of 

the article.  

Sample and recruitment 

Educators and curricular leaders at all Australian universities were invited via scholarly 

networks and the Australian Business Deans’ Council to engage their business students in the 
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study. The Australian Business Deans’ Council comprises 38 university-based schools (ABDC, 

2020); 37 of these Australian business schools are accredited with the major American-based 

agency, the AACSB (AACSB, 2020) and ten with the European Foundation for Management 

Development (EQUIS, 2020).  

Students created personalised employability profiles using the online employABILITY self-

assessment tool. Although students were required to complete the tool as part of their studies, 

they chose whether or not to include their responses in the research dataset. Ethical approvals 

were secured before the study commenced and students’ responses were anonymised prior to 

analysis.  

The final student sample included 6,004 university students who were undertaking major 

and/or minor studies in business at one of 32 Australian universities. The sample included 671 

students studying at various offshore campuses; 3,356 (55.9%) were female, 2,627 (43.8%) 

were male and 21 (0.3%) were non-binary, transgender, intersex or gender variant. Disciplines 

in which the students were enrolled included accounting, business and management, sales and 

marketing, banking, finance and related fields, and other management and commerce areas. 

The average age of students was 23.22 (median 22, SD 5.37) and 93.6% of the students were 

studying full time.  

The sample was skewed towards first-year students, who represented 41.2% of the sample. 

Representation across years of study is shown at Table 1; years 4 and above include both 

undergraduate (4-year degree), honours students, and graduate-level students. To allow for 

different modes and intensities of study, year level was determined as the year level of the 

majority of modules/units in which the student was enrolled. 

Table 1. Demographics (n=6,004) 

Gender n(%) Year of Study Count (%) 

Female 

Male 

Other 

3356 (55.9) 

2627 (43.8) 

21 (0.3) 

1 

2 

3 

4 

2474 (41.2) 

961 (16.0) 

1787 (29.8) 

782 (13.0) 

Analysis 

Our focus on qualitative responses relates to the importance of the student voice and the need 

to listen to students’ views about their experiences and concerns. The research question was 

thus posed as an open text question. Data analysis employed NVivo text analysis software, 

which enabled exploration of relationships between individual key words, whole responses, the 

frequency of ideas within text, and the range of ideas within individual transcripts or across the 

whole. Responses were mostly in the form of a single sentence and totalled over 30,000 

characters. Data were inductively coded using the research frame as a guide and knowledge of 

the cohort of students. Two coders were used to reduce variability in interpretation and bias 

while reading the student responses (Mays and Pope, 2000). 
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Findings and discussion  

If they were designing their degree programme, what would students change or add? 

Participating business students responded to the open, text-based question, “If you were 

designing your degree programme, what would you change or add?” Analysis suggests that 

students were influenced by the perceived relevance of their programmes to their future lives 

and work.  

Students’ concerns about whether their degrees were preparing them for graduate level work 

were omnipresent in the data. This was observed even among students who had not yet 

completed 50% of their programmes, as seen in the quote below from a student who was only 

just starting his second year of studies. 

There are so many of us who become lost in the transition from student to worker … 

Most of us don’t have a clue what to do after we graduate. (Male, Banking and 

Finance, 2nd year) 

Many students made suggestions for immediate action. The majority of these related to the 

need for authentic, industry related learning. 

… try to create units that are more interactive and also more true to real life 

workplace situations. (Male, Accounting major 3rd year) 

Indicative of the solution-focussed nature of many business programmes, many students 

offered solutions alongside their concerns. These are summarised by this first-year student. 

Degree courses should be more flexible, for example students should be able to design 

their own degree in order to meet the knowledge and skills they need in adulthood. 

(Male, Accounting major, 1st year) 

As seen in the quote above, many students related their higher education studies with other 

aspects of ‘growing up’. This aligns with the average age of the cohort (mean age of 23.22), 

which indicates that many students entered higher education not long after completing high 

school. 

Adopting a representative voice, some students wrote of the need for their peers to make the 

most of their studies, including the myriad opportunities for engagement and advancement.  

Students need to realise the importance of their performance in higher education as 

they can affect how their future turns out. (Male, Banking and Finance major, 3rd 

year) 

Students reported that they had a good idea of what was needed for the transition into graduate 

life. However, their suggestions were in most cases quite transactional in nature. In addition, 

the time horizon of the enhancement requests was often limited to the first transition after 

completion of the degree: that is, the immediate graduate outcome. 
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Study real life scenarios and be more prepared for life after graduation. (Female, 

Accounting Major, 3rd Year) 

Apart from theoretical knowledge, it is also necessary to check if the students can  

apply those knowledge practically in the real life. (Male, Accounting minor 4th year) 

The ability that students can connect their knowledge with the real life workplace. 

(Female, Accounting Major, 3rd year) 

Students need to be taught how to implement what we learn in the real world. 

(Female, Marketing Major, 1st year) 

The responses collated above were chosen to illustrate the repeated mentions of ‘real life’ found 

in a range of student responses. This authenticity was marked across the sample and suggests 

the importance of emphasising the applicability of curriculum to professional life and student 

success.  

The data also revealed suggestions for enhancements to alleviate some of the time stress 

encountered by many contemporary students. 

Students have varying amounts of time - some students work/don’t work - varying 

levels of co-curricular and social events so no student has the same perception on 

higher education. (Female, Management major, 4th year) 

Technology is key to making sure participation rates are high. (Male, Marketing 

major, 3rd year) 

In some instances, students’ suggestions were targeted to specific changes in curriculum and 

its delivery, and/or to radical changes in delivery and assessment. 

Add more digital modules. (Female, Marketing major, 3rd year) 

I would remove lectures; there are much better ways to deliver large amounts of 

information in smaller, more manageable sections to encourage higher levels of focus 

on the material. (Female, Business and Management major, 5th year) 

Exams are a dead/dying medium. (Male, Commerce major 3rd year) 

Some of the most evocative student comments related to what students hoped to achieve 

through their studies and their concerns about achieving these goals. These very personal 

comments revealed the somewhat lonely discovery path that the Bachelor’s degree can be.  

I wish I knew what I know now about myself before I started. But I guess that’s my 

problem, really. (Male, Marketing major, 3rd year)  

As you may already know, a student’s skills and capabilities may not always be 

reflected in the scores that they achieve. While higher education does prepare the 
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students to some extent, the reality is that the majority of students must prepare 

themselves. (Male, Marketing major, 4th year) 

These final comments raise questions about the boundaries of employability development and 

how institutions might be able to utilise the student voice (see Tymon, 2013), both in terms of 

immediate engagement and more systemic curricular design.  

Concluding comments 

Our article presents findings from a study which is trialling an educational, design-centric 

approach to student data collection. The self-assessment instrument forms part of a strategic 

learning-teaching-research project in the form of a hybrid learning space for academic staff, 

students and careers professionals. The study combines in-class interaction, an online space 

from which students create and review personalised employABILITY profiles and 

developmental resources, and a virtual lab in which educators make sense of student data and 

used the findings to enhance learning and teaching within the same study period.  

A limitation of the data is that they do yet not track individual cases with annual waves of data 

collection; rather, we report a retrospectively longitudinal sample. Although respondents came 

from 32 different universities, we do not seek to generalise or to differentiate between, 

programmes of study. We also note that the sample included a majority (41.2%) of first-year 

students. This was the result of considerable interest among first-year curriculum leads and we 

recognise that more balanced representation might have yielded different results. Given that 

almost half of the students were in the formative stages of their studies, no attempt was made 

to differentiate the findings according to the accreditation status of participating institutions.  

Early (unpublished) analysis of our quantitative data indicates that many of the business 

students are unsure about whether they were right to choose a major in business. Students seem 

determined to complete their studies; however, mean student confidence in their ability to 

secure graduate level work declines between the first and final year of study.  

The students reported here were enrolled in undergraduate business programmes at multiple 

universities. Despite the prevalence of first-year students, their responses suggest that they are 

mostly aware of the potential difficulties in securing graduate-level work; however, they lack 

the strategies with which to maximise their opportunities both within and beyond the formal 

curriculum. It is likely that some of their comments about connecting “knowledge with the real 

life workplace” relate not to a deficient curriculum but to students’ grasp of the alignment 

between their learning tasks and their future lives and work. This finding aligns with previous 

accounts of graduate transition, poor academic performance and student attrition, all of which 

emphasise the impact of perceived lack of relevance on student engagement (see Bennett & 

Male, 2017; Caruana & Ploner, 2010). The finding highlights the importance of a social 

cognitive approach to employability development through which educators can foster students’ 

ability to relate to and engage with their studies. It follows that more might be done to make 

explicit the relevance between the learning assigned to students, their social interactions within 

and beyond their studies, their emerging professional identities and their future lives and 

work. 
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Students’ concerns about the transition to graduate life were expressed across all years of study, 

suggesting that many students would engage in explicit career development opportunities if 

they were appropriately framed. Returning to our earlier comment about inequitable outcomes, 

these opportunities might seek to develop students’ awareness of inclusive behaviours as well 

as strategies with which to overcome discriminatory practices. We also note that career 

development opportunities which rely on students to identify and seek help for areas of 

weakness, and those which are delivered solely within the co-curricular space, can be counter-

productive to equitable graduate outcomes (Pitman et al., 2019). 

We hope that studies such as this one will further inform whole-of-institution approaches which 

engage academic and professional staff, including career development practitioners, in career 

development opportunities. These should be located within the core curriculum, explicitly 

relevant to the design of possible future careers, and cognisant of the diversity of students’ 

needs and motivations. 

Acknowledgements 

We would like to acknowledge the Australian Business Deans Council for funding research 

with the employABILITY Initiative. Our thanks go also to our project colleagues and the many 

institutional leaders, educators and students who helped us to create the dataset and support 

students in their employability development and career preparedness.  

Access to survey instrument 

The employABILITY tool and resources can be accessed via the educator site located at 

https://developingemployability.edu.au/. The tool and resources are available without cost 

and shared via a creative commons license.  

References 
Adapa, S., Rindflesh, J., & Sheridan, A. (2016). ‘Doing gender’ in a regional context: 

Explaining women’s absence from senior roles in regional accounting firms in Australia. 

Critical perspectives on Accounting, 35, 100-110. 

Albrecht, S., & Sack, R. (2000). Accounting education: Charting the course through a 

perilous future (Vol. 16). Sarasota, FL: American Accounting Association. 

Association to Advance Collegiate Schools of Business (2020), 

https://www.aacsb.edu/about/who-we-are/our-reach 

Australian Business Deans’ Council (2020), https://abdc.edu.au/ 

Axson, D. (2015). Finance 2020: Death by digital. New York: Accenture. 

Alt, D. (2015). Assessing the contribution of a constructivist learning environment to 

academic self-efficacy in higher education. Learning Environments Research, 18(1), 47-

67. 

Australian Bureau of Statistics. (2019). Australians pursuing higher education in record 

numbers (ABS 131/2017). Canberra: ABS. 

Department of Education and Training. (2018). 2018 first half year student summary 

tables. 

This is an Accepted Manuscript of an article published by Taylor & Francis Teaching in Perspectives: Policy and Practice in Higher Education on 01 Jun 2020, 
available online: https://doi.org/10.1080/13603108.2020.1757530

https://developingemployability.edu.au/
https://www.aacsb.edu/about/who-we-are/our-reach
https://abdc.edu.au/


Canberra: Commonwealth Government of Australia. Retrieved from 

https://docs.education.gov.au/node/51961. 

Bennett, D. (2019). Graduate employability and higher education: Past, present and future. 

HERDSA Review of Higher Education, 5, 31-61. Available at 

http://www.herdsa.org.au/herdsa-review-higher-education-vol-5/31-61. 

Bennett, D. (2018). Embedding employABILITY thinking across Australian higher education. 

Canberra: Australian Government Department of Education and Training. Available 

from https://altf.org/wp-content/uploads/2017/06/Developing-EmployABILITY-draft-

fellowship-report-1.pdf. 

Bennett, D., Male, S. A. (2017). An Australian study of possible selves perceived by 

undergraduate engineering students. European Journal of Engineering Education 42, 603–

617. https://doi.org/10.1080/03043797.2016.1208149

Bandura, A. (1993). Perceived self-efficacy in cognitive development and functioning.

Educational Psychologist, 28(2), 117-148. 

http://dx.doi.org/10.1207/s15326985ep2802_3  

Billett, S. (2011). Learning in the circumstances of work: The didactics of practice. 

Education & Didactique, 5(2), 129-149. 

Brackett, M. A., Rivers, S. E., Shiffman, S., Lerner, N., & Salovey, P. (2006). Relating 

emotional abilities to social functioning: A comparison of self-report and performance 

measures of emotional intelligence. Journal of personality and social psychology, 91(4), 

780. 

Byrne, M., Flood, B., & Griffin, J. (2014). Measuring the academic self-efficacy of first-year 

accounting students. Accounting Education, 23(5), 407-423. doi: 

10.1080/09639284.2014.931240. 

Caruana, V. and Ploner, J. (2010). Internationalisation and equality and diversity in higher 

education: merging identities. Equality Challenge Unit, Leeds accessed 25th September 

2019: https://www.ecu.ac.uk/wp-content/uploads/external/internationalisation-equality-

diversity-in-he.pdf.  

Choi, D., & Kang, J. H. (2019). The future of jobs in an increasingly autonomous economy. 

Journal of Management Inquiry, 28(3) 298-299. doi: 10.1177/1056492619827372. 

Coetzee, M. (2014). Measuring student graduateness: Reliability and construct validity of the 

Graduate Skills and Attributes Scale. Higher Education Research & Development, 33(5), 

887-902. doi: 10.1080/07294360.2014.890572.

EQUIS (2020), https://efmdglobal.org/accreditations/business-schools/equis/equis-

accredited-schools/ 

Graduate Careers Australia. (2018). Graduate Statistics 2017. Brisbane: GCA.  

http://www.graduatecareers.com.au/wp-content/uploads/2018/01/GradStats-2017-3.pdf. 

Finch, D. J., Hamilton, L. K., Baldwin, R., & Zehner, M. (2013). An exploratory study of 

factors affecting undergraduate employability. Education+ Training, 55(7), 681-704.  

International Accounting Education Standards Board [IAESB]. (2017). 2017-2021 IAESB 

strategy and 2017-18 work plan. New York: International Federation of Accountants. 

Jackson, D. (2018). Accounting and finance graduate employment outcomes: 

Underemployment, self‐employment and managing diversity. Australian Accounting 

Review [published Online First]. 

Johns, G. (2006). The essential impact of context on organizational behavior. Academy of 

Management Review, 31, 386–408. doi: 10.5465/amr.2006.20208687. 

Kovoor-Mishra, S. (2019). The impetus for resilience and change in business education and 

management research. Journal of Management Inquiry. doi: 

This is an Accepted Manuscript of an article published by Taylor & Francis Teaching in Perspectives: Policy and Practice in Higher Education on 01 Jun 2020, 
available online: https://doi.org/10.1080/13603108.2020.1757530

https://docs.education.gov.au/node/51961
http://www.herdsa.org.au/herdsa-review-higher-education-vol-5/31-61
https://doi.org/10.1080/03043797.2016.1208149
https://www.ecu.ac.uk/wp-content/uploads/external/internationalisation-equality-diversity-in-he.pdf
https://www.ecu.ac.uk/wp-content/uploads/external/internationalisation-equality-diversity-in-he.pdf
https://efmdglobal.org/accreditations/business-schools/equis/equis-accredited-schools/
https://efmdglobal.org/accreditations/business-schools/equis/equis-accredited-schools/
http://www.graduatecareers.com.au/wp-content/uploads/2018/01/GradStats-2017-3.pdf


10.1177%2F1056492619870871. 

Lent, R. W., Ezeofor, I., Morrison, A., Penn, L. T., & Ireland, G. W. (2016).  Applying the 

social cognitive model of career self-management to career exploration and decision-

making. Journal of Vocational Behavior, 93(2016), 47-57.  

Li, I., Mahuteau, S., Dockery, A., Junankar, P., & Mavromaras, K. (2016). Labour market 

outcomes of Australian university graduates from equity groups. Perth: National Centre 

for Student Equity in Higher Education. 

Mancini, T., Caricati, L., Panari, C., & Tonarelli, A. (2015). Personal and social aspects of 

professional identity. An extension of Marcia's identity status model applied to a sample 

of university students. Journal of Vocational Behavior, 89(2015), 140-150. 

Mays, N., & Pope, C. (2000). Assessing quality in qualitative research. British Medical 

Journal, 320, 50-52. doi: 10.1136/bmj.320.7226.50. 

Norton, A., Cherastidtham, I., and Mackey, W. (2018). Mapping Australian higher education 

2018. Melbourne: Grattan Institute. 

Pitman, T., Roberts, L., Bennett, D., & Richardson, S. (2019). An Australian study of 

graduate outcomes for disadvantaged students. Journal of Further and Higher 

Education, 43(1), 45–57. doi: 10.1080/0309877X.2017.1349895. 

Quality Indicators for Learning and Teaching (QILT). (2019). 2018 Graduate outcomes 

survey. Victoria: QILT. https://www.qilt.edu.au/docs/default-source/gos-reports/2018-

gos/2018-gos-national-report-2018.pdf?sfvrsn=a729e33c_4. 

Rosenberg, M. (1965). Society and the adolescent self-image. Princeton, NJ: Princeton 

University Press. 

Rubin, R. S., & Dierdorff, E. C. (2011). On the road to Abilene: Time to manage agreement 

about MBA curricular relevance. Academy of Management Learning & Education, 

10(1), 148–161. https://doi.org/10.5465/AMLE.2011.59513280 

Smith, C., Ferns, S., & Russell, L. (2014). Conceptualising and measuring ‘employability’: 

Lessons from a national OLT project. Proceedings of the ACEN National Conference. 

Gold Coast: ACEN. 

Thomson, J., (2009) Closing the accounting talent gap. CPA Journal, 13-14, New York: New 

York Society of CPAs. 

Thomson, J. (2014). Fulfilling the needs of a thriving profession. Strategic Finance, 95(11), 

10, 61.  

Thomson, J. (2015) “How to Drive Innovation as a CFO”, Forbes, 

https://www.forbes.com/sites/jeffthomson/2015/08/31/how-to-drive-innovation-as-

cfo/#4bd51e957aa5 

Tymon, A. (2013). The student perspective on employability. Studies in Higher Education, 

38(6), 841-856. 

Wilton, N. (2011). Do employability skills really matter in the UK graduate labour market? 

The case of business and management graduates. Work, Employment and Society, 25(1), 

85-100.

View publication statsView publiction stats

This is an Accepted Manuscript of an article published by Taylor & Francis Teaching in Perspectives: Policy and Practice in Higher Education on 01 Jun 2020, 
available online: https://doi.org/10.1080/13603108.2020.1757530

https://doi.org/10.1080/0309877X.2017.1349895
https://www.qilt.edu.au/docs/default-source/gos-reports/2018-gos/2018-gos-national-report-2018.pdf?sfvrsn=a729e33c_4
https://www.qilt.edu.au/docs/default-source/gos-reports/2018-gos/2018-gos-national-report-2018.pdf?sfvrsn=a729e33c_4
https://psycnet.apa.org/doi/10.5465/AMLE.2011.59513280
https://www.forbes.com/sites/jeffthomson/2015/08/31/how-to-drive-innovation-as-cfo/#4bd51e957aa5
https://www.forbes.com/sites/jeffthomson/2015/08/31/how-to-drive-innovation-as-cfo/#4bd51e957aa5
https://www.researchgate.net/publication/341800873



